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LETTER FROM THE SLSO EDUCATION TEAM
Dear Educators:
Welcome to the 139th season of the St. Louis Symphony Orchestra. This season we celebrate, “From Our
Family to Yours!” In October we explore the instruments of the orchestra through Lemony Snicket’s The
Composer is Dead. February takes us on a musical journey illustrating the influence of music of different
cultures through Music Without Boundaries. Gerald the giraffe visits in March for Tiny Tunes, and in May
we learn how the orchestra swings through Link Up, a partnership with Carnegie Hall.
If you have not yet visited slso.org/educationvisits , please do so. This web page contains information to
help you plan a successful trip to Powell Hall. Included are information packets for the bus company,
instructions for chaperones, and additional resources for the classroom.
The SLSO recognizes that music educators are creating and inspiring the next generation of musicians. It
is our goal to serve you and to work alongside you. Thank you for making the SLSO a part of your
curriculum. We would love for you to join us for a networking or professional development event. To
stay up to date on our latest offerings for teachers, please visit slso.org/teachers.
We are thrilled to serve the music education community for the 2018/19 school year and to welcome
you and your students to Powell Hall for a concert experience we hope will inspire them to get involved
and stay involved in music.

Sincerely,

Jessica Ingraham
Director of Education
St. Louis Symphony Orchestra

3
slso.org/education

CONTACT INFORMATION
The SLSO Education Team is available to answer questions or provide additional suggestions for learning
activities.
Jessica Ingraham
Director of Education
314-286-4407
jessicai@slso.org

Alex Chang
Education Programs Coordinator
314-286-4460
alexc@slso.org

Sarah Ruddy
Early Childhood Coordinator
314-286-4488
sarahr@slso.org

For questions about education concert ticketing or invoices, please contact the SLSO Box Office at 314534-1700.

SUBSIDIZED TICKETS & TRANSPORTATION
Limited financial assistance is available to offset the cost of education concert tickets and buses for
underserved schools*. Financial assistance is awarded on a first come, first serve basis. The financial
assistance request is located within the online ticket order form.
*Underserved is defined as having a student population of 50% or more on free and reduced lunch.

DAY OF PROCEDURES
Field trip packets are available for download. Visit slso.org/educationvisits or click the links below. To
ensure a successful trip for everyone, it is important all bus drivers follow the bus unloading and loading
procedures. Please make sure to clearly communicate the expectations laid out in the Transportation
Packet with your drivers.
Teacher Packet
Chaperone Packet
Transportation Packet

Bus Sign
Information for the Bus Company & Driver

HOW TO USE THIS GUIDE
The following suggested learning activities are purposely designed as broad suggestions. This allows you
to adapt them for your students. We hope one of our ideas will work in your classroom or inspire you to
create your own learning activities. Please feel free to take what is appropriate for your students, modify
as needed or create your own!
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MUSIC WITHOUT BOUNDARIES
Concert Overview
Music is a language spoken around the world with unique regional dialects created through variances in
rhythm, style, instrumentation, phrasing and tradition. Merging Social Studies and Music, SLSO’s Music
Without Boundaries Education Concerts explore music from diverse cultures that settled and continue
to shape our very own region. From French composer Gabriele Fauré to Chinese-American composer
Huang Ruo to traditional Sevdah music of the Balkans, students will hear and learn about the rich
musical traditions of their St. Louis neighbors.

Concert Objectives
Students will
• Compare musical traditions from cultures present in our St. Louis community including China,
Bosnia, Africa, Latin America, and Europe.
• Understand the impact people of different cultures have had and continue to have on music.

Learning Standards
Missouri Music Learning Standards
•
AP.1.B
•
HC.1.A
•
HC.1.B
• HC.1.C
Illinois Fine Arts Learning Standards
• MU:Pr4.1a
• MU:Re9.1
• MU:Cn11.1

Missouri English Language Arts
Learning Standards
• SL.2.A

Illinois English Language Arts
Learning Standards
• CCSSELALiteracy.SL.2.2

Missouri Social Studies
Learning Standards
• 5.RI.6.A
• 5.RI.6.D

Illinois Learning Standards for
Social Science
• SS.G.2.2
• SS.H.1.2
• SS.H.2.2-3

Concert Repertoire
Composer

Piece/Excerpt

YouTube/SoundCloud Link

Scott Joplin

Maple Leaf Rag

bit.ly/2Ft08Gs (YouTube)

Aaron Copland

Variations on a Shaker Melody

bit.ly/2DLgRmt (YouTube)

Traditional
arr. Chris Woehr
Traditional

Uzmite moj život
Fanga Alafia

bit.ly/2jKrUAg (YouTube)

Traditional
arr. Adam Maness
Gabriel Fauré

Saran Kenyi

bit.ly/2UePczt (YouTube)

Pavane, op. 50

bit.ly/1FcYg8P (YouTube)

Huang Ruo

“Flower Drum Song” from Feng Yang

bit.ly/2Kf5V0L (SoundCloud)

Arturo Márquez

Danzón No. 2 for Orchestra

bit.ly/2qLnwFB (YouTube)
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Additional Resources
•
•
•

Visit slso.org/educationvisits for information on Powell Hall, the SLSO, and the instrument
families of the orchestra.
For more ideas to use in your classroom, visit our SLSO Education Concerts 2018/19 Pinterest
Board.
For additional recordings try our Music Without Boundaries Spotify Playlist.

ABOUT THE CONDUCTOR
The SLSO Education Team caught up with Maestro Norman Huynh and asked him to share a little bit
about himself in anticipation of the concert.
Where are you from? Montgomery, AL
What instrument did you play growing up? I started on
trombone and switched to the Euphonium, which is the baby
brother of the tuba.
Were you in your school band? I started band in 7th grade and
played in the marching band all the way up to my junior year in
college at the University of Alabama.
When and how did you know you wanted to go into music? It
was about my senior year in high school that I knew I wanted
to study music in college. I started taking conducting lessons in college and fell in love with the
orchestral repertoire.
What is your favorite concert that you have ever conducted? Why? It is hard to single out one specific
concert because they are all special in their own unique way. Some highlights include conducting a Star
Wars movie and stepping in last minute to conduct a classical concert with the Oregon Symphony.
What do you love most about your job? I love that I get to travel the world and meet people from
different walks of life. I also enjoy sharing my passion of music with students to inspire the next
generation of musicians and concert goers!
Anything else you want the audience to know? I've gotten 2nd place on Fortnite and beat Zelda:
Breath of the Wild for the Nintendo Switch. My favorite ice cream flavor is cookies and cream.
Maestro Huynh is currently in his second season as the Harold and Arlene Schnitzer Associate Conductor
of the Oregon Symphony. We look forward to welcoming him back to Powell Hall!
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WESTERN EUROPEAN OR AMERICAN?
In

1764 French fur trader, Pierre Laclede Liguest, after having

received a land grant from the King of France, selected the site of
modern day St. Louis to set up a fur trading post. With assistance from
his 13-year-old stepson, Auguste Chouteau, he constructed a village that
they named St. Louis for
King Louis IX of France.
Most of the early
settlers in St. Louis were
French, but in 1803 France sold St. Louis to the
United States of America as part of the Louisiana
Purchase. People from Western Europe
continued to migrate to the United States
bringing their musical traditions with them across
the Atlantic Ocean. One such tradition was the orchestra. Every time we hear the St. Louis
Symphony Orchestra, or any American orchestra, we are experiencing first -hand the impact
Western European immigrants had on our country.
In what ways did the Western European immigrants influence orchestral music in the United
States? Let’s listen to two pieces of orchestral music and compare and contrast them!

The first piece, Pavane, was written by French composer Gabriel Fauré in 1887.
Popular first in the 16th century, the Pavane was a dance in duple meter most
often performed by European nobility.

The second piece, Variations on a Shaker Melody, was written by American
composer, Aaron Copland in 1944. Copland was known for his distinct American
style of composition. Do you hear the vast American landscape and pioneer
spirit come through in this work?

What other cultural traditions did the Western European immigrants bring to our country?
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WESTERN EUROPEAN OR AMERICAN?
Objectives
Students will:
• Recognize the cultural impact European immigrants had on music in the United States as it
relates to the orchestra.
• Compare and contrast French and American styles of orchestral music, to uncover how the
French tradition might have influenced the American tradition.
Standards
Missouri Social Studies Learning Standards
• 5.RI.6.A - Describe the cultural impact of migration on the immigrants and the United States c. 1800-2000.
Missouri Music Learning Standards
• AP.1.B
• HC.1.A
• HC.1.B
Materials
• Recording of Gabriel Fauré’s Pavane
• Recording of Aaron Copland’s Variations on a Shaker Melody
Procedures
1) Start with a class or small group discussion.
a. If you were moving to a new country, what would you bring with you? (music)
b. What musical traditions do you or your family have?
2) Explain to students that when the first immigrants came to America, they brought their musical
instruments and their musical traditions with them. One of those traditions is the orchestra (see
page 7.)
3) Introduce Gabriel Fauré’s Pavane. Fauré was a French composer, and he wrote Pavane in 1887.
A pavane is a dance in duple meter most often performed by European nobility. The dance was
very popular in the 16th century. After listening, discuss the following questions: How did the
music make you feel? How would you move to the music? Using your elements of music, how
would you describe the music?
4) Next, listen to American composer Aaron Copland’s Variations on a Shaker Melody, written in
1944. Copland was known for his distinct American style of composition that is said to paint
musical portraits of great American landscapes and the pioneer spirit. After listening, discuss the
same questions as before.
5) Ask students to point out any similarities and differences they heard between the two orchestral
compositions. Use the Venn diagram on page 9.
Assessment
• Teacher observation during class discussion.
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WESTERN EUROPEAN OR AMERICAN?

Pavane
by Gabriel Fauré

Variations on a Shaker Melody
by Aaron Copland
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VARIATIONS ON A SHAKER MELODY
Objectives
Students will:
• Recognize music as a means for preserving cultures.
• Apply their listening skills and knowledge of theme and variations to map out the variations of
Aaron Copland’s Variations on a Shaker Melody.
Standards
Missouri Social Studies Learning Standards
• 5.RI.6.D - Analyze the preservation of cultural life, celebrations, traditions, and commemorations over time.
Missouri Music Learning Standards
• AP.1.A
• HC.1.B
Vocabulary
• Theme and variations
Materials
• Sheet music for Simple Gifts, page 12
• Listening map puzzle pieces on page 13, one set for each group
• Recording of Aaron Copland’s Variations on a Shaker Melody
Procedures
1) Define theme and variations. (In theme and variations, a composer takes a theme or musical
statement and then repeats ii many different times. Each time the composer repeats the
statement, he or she changes or varies it slightly. These varied re-statements of the theme are
the variations.)
2) Demonstrate theme and variations for students using whatever analogy you prefer. Examples
include: cheese pizza with students choosing toppings for variations or, a Mr. Potato Head doll
with student choosing accessories for different variations.
3) As a class, discuss the elements of music a composer could use to vary a melody (tempo,
dynamics, rhythm, pitch, instrumentation, etc.)
4) Create a simple four or eight beat rhythmic pattern with body percussion. For consistency, you
can use the first eight beats of the melody to Simple Gifts. Teach the pattern to the students.
Divide them into small groups and challenge each group to create a variation on the pattern by
changing no more than two things. Each group should share with the class and the students who
are listening should try to guess what was modified.
5) Teach students to sing Simple Gifts using your preferred method. If time is limited, learn at least
the first phrase (first four bars).
6) Share with students that Simple Gifts is an old Shaker melody. Shakers are a religious group
whose lifestyle emphasizes simplicity. A handful of Shakers immigrated from England to America
10
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7)

8)

9)

10)

in 1774 and within five years had grown to several thousand members. Today, very few Shakers
remain, however their memory is carried on through their music such as the tune Simple Gifts.
American composer, Aaron Copland took the melody from Simple Gifts and wrote Variations on
a Shaker Melody in 1944, forever preserving this folk song, essentially a piece of Shaker culture.
The piece was originally part of a ballet titled Appalachian Spring. The ballet told the story of a
newlywed couple living on a pioneer settlement in Pennsylvania during the 1800s.
Listen to Variations on a Shaker Melody. Ask students to raise their hand each time they think
they hear a new variation or provide students with a manipulative to represent each new
variation they hear. Afterwards let students guess how many variations they heard. There will
be five variations on the theme.
Put students into small groups. Distribute the listening map puzzle pieces on page 13, a set for
each group of students. Ask them to look for patterns and begin to decipher the symbols used.
Discuss as a group. For your reference, puzzle piece number one is the theme and the remaining
five puzzle pieces (2-6) each represent a different variation. The puzzle pieces are numbered in
the order they appear in the composition. Do not give students the numbers with their puzzle
pieces.
Listen to Variations on a Shaker Melody. This time, in small groups students should work
together to put the cards in order, matching what they hear in the music. After, discuss what the
students heard and why they put their cards in the order they did.
Assuming students came up with different orders, listen again and do the activity together as a
class. Discuss what made the variations in the music (different instruments, different tempos,
different textures).

Assessment
• Teacher observation of student ability to solve the variations puzzle.
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LISTENING MAP PUZZLE PIECES
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MAPLE LEAF RAG
Objectives
Students will:
• Recognize Ragtime through the musical elements of rhythm and form.
• Recognize the cultural impact European and African traditions had on Ragtime.
Standards
Missouri Social Studies Learning Standards
• 5.RI.6.A - Describe the cultural impact of migration on the immigrants and the United States c. 1800-2000.
Missouri Music Learning Standards
• AP.1.A
• HC.1.A
Vocabulary
• Ragtime
Materials
• Recording Scott Joplin’s Maple Leaf Rag
• Maple Leaf Rag Listening Map, page 16
Procedures
1) Listen to an excerpt from Maple Leaf Rag. Then discuss the style of music. Is it popular music or
classical music?
a. How might you move to this piece? Is it in duple or triple meter? The duple meter is very
reminiscent of a march, a musical genre found throughout European classical music.
Listen again as we march to the music.
b. How would you describe the melody? It’s very syncopated, a characteristic of traditional
music from Africa.
2) Share the composer bio information on page 15. Discuss how a man living in Sedalia, MO in the
1800s would have European and African influences in his music.
3) Hand out the listening map on page 16. Explain to students that Maple Leaf Rag has a very clear
form. This is another characteristic of European classical music. In fact, it follows closely to the
form of a march. Listen again, this time follow along with the listening map. How many different
sections did we hear?
4) Break students into four groups (A, B, C, or D). Allow each group to create an 8 or 16-count
movement or body percussion part. Perform as a group following the form of Maple Leaf Rag. If
time allows, invite students to create and then perform their own musical forms.
Assessment
• Play a game where students listen to a few different selections of music from various genres and
see if they can pick out the Ragtime examples. Ask students to justify their responses.
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MAPLE LEAF RAG
Composer: Scott Joplin
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MAPLE LEAF RAG
Listening Map
Scott Joplin, the King of Ragtime, lived right here in St. Louis, MO. In fact, his
house was only a few blocks east of Powell Hall. Ragtime is a genre or style of
music characterized by its unique blend of a European classical style, like we
heard in the music of Fauré, and African harmony and rhythm. Maple Leaf Rag,
named after a club in Sedalia, MO, was one of Joplin’s most famous rags. He
wrote the piece in 1899.
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WEST AFRICA
West Africa is a large region full of diverse people with diverse musical traditions. There are many
countries in West Africa: Benin, Burkina Faso, Cape Verde, Gambia, Ghana, Guinea, Guinea-Bissau, Ivory
Coast, Liberia, Mali, Mauritania, Niger, Nigeria, Saint Helena, Ascension and Tristan da Cunha, Senegal,
Sierra Leone and Togo.

African musical traditions have heavily influenced American music, including classical music, popular
music, and jazz. During Music Without Boundaries we will hear African influences in Maple Leaf Rag by
American composer Scott Joplin and then again in Mexican composer Arturo Márquez’s Danzón No. 2, a
composition organized around a son clave which is originally from Africa.
Saran Kenyi is a traditional Malinke song. Malinke refers to the people of West Africa who live in parts
of Guinea, Ivory Coast, Mali, Senegal, The Gambia, and Guinea-Bissau.
This piece contains many of the characteristics of traditional West
African music including polyrhythms, when two or more contrasting
rhythmic patterns are played simultaneously, call and response
Dunun a traditional West African drum
sections, and a
comes in three sizes, from left to right,
Djembe Orchestra
the kenkeni, the sangban, and the
dununba
instrumentation.
In West African
music, dance and music are almost synonymous: you
rarely have one without the other. In St. Louis we
have a West African dance troop called Afriky Lolo.
They have both drummers and dancers.
Dancers from St. Louis’ own Afriky Lolo
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FANGA ALAFIA
Objectives
Students will:
• Compare traditional West African music to traditional western European music.
• Sing the melody to Fanga Alafia.
• Recognize traditional West African percussion instruments.
Standards
Missouri Social Studies Learning Standards
• 5.RI.6.A - Describe the cultural impact of migration on the immigrants and the United States c. 1800-2000.
Missouri Music Learning Standards
• HC.1.A
• HC.1.B
Vocabulary
• Polyrhythm
• Ostinati
Materials
• YouTube
Procedures
1) Show students a video demonstrating West African music. This example of Saran Kenyi is an
example of a traditional Malinke piece. See page 17 for more information. The SLSO and the
UMSL Percussion Ensemble will perform an arrangement of this piece during the concert.
Discuss the students’ observations after watching the video. How does this example of West
African music differ from the traditional Wester European orchestra? Elements to point out
include:
a. Music and dance
b. Drumming
c. Call and response
d. Polyrhythms
e. Ostinati
2) What kind of instruments did the students see and hear in the video? During the concert, there
will be a traditional Djembe Orchestra on stage with the SLSO. How is the Djembe Orchestra
different than an American or European orchestra? Why do you think the orchestras are so
different? The Djembe Orchestra includes:
a. Djembes
b. Dunun (Dununba, Sangban, and Kenkeni) with iron bells
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3) Teach your students to sing the traditional West African welcome song Fanga Alafia. We will
sing this song together at Powell Hall. This video does a fantastic job teaching the meaning
behind the song and movements to accompany the song.

.

4) Check out MusicPlay, Doug Goodkin’s Now’s the Time or our Pinterest Board for different ideas
for exploring Fanga Alafia in the classroom. There are several resources available to help you
incorporate pitched and non-pitched percussion and creative movement.
Assessment
•
•

Play a few different examples of West African music for the students. Ask them to explain what
they are hearing. See if they can pick out polyrhythms, ostinati, or call and response sections.
Continue working on Fanga Alafia in class. Allow students to create their own calls and
responses, ostinato, and movements to accompany the melody.
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FENG YANG
Today, more than two percent of the St. Louis
Metropolitan Areas population traces its roots to
countries in Asia. This includes people who have
moved from countries such as Cambodia, China, India,
Japan, Korea, Malaysia, Pakistan, the Philippine Islands,
Thailand, and Vietnam. The largest percentage of Asian
immigrants here in St. Louis are from China. The first
Chinese immigrants came to America in the mid-1800s.
Many of them came for the California Gold Rush and to help build the transcontinental railroad. As
immigrants came from Asia to America they brought with them their culture, including their food,
religion, art, music, and many other traditions.
The Flower Drum Song originated under the Ming Dynasty (1368-1644) in China’s Anhui Province.
Originally, the song was sung by the Chinese people as they begged in the streets after floods and
droughts plagued their region. This sorrowful song
was most often sung by a woman and a man. The
woman would beat on a small drum attached to her
waist and decorated with flowers while the man
would accompany her on another percussion
instrument, often a small gong. Today, in Chinese
culture, the song is no longer a sorrowful beggar
song. Instead it has become a popular symbol of
Chinese culture. In fact, it even inspired an
American Broadway musical by Rodgers and
Hammerstein in 1958, titled Flower Drum Song. The musical tells the story of a young Chinese refugee
who is torn between his Chinese heritage and assimilation into American culture.
Composer Huang Ruo was born in Hainan Island, China in 1976 –
the year the Chinese Cultural Revolution ended. The end of the
Cultural Revolution was marked by an embrace of western culture,
including its music. This means Ruo had access to everything from
Copland to the Beatles and jazz. These various styles of music all
influenced Ruo as he was finding his musical voice. Ruo’s father was
a composer. He began teaching Ruo composition and piano when he
was six years old. Ruo studied at the Shanghai Conservatory of music
before immigrating to the United States to study at the Oberlin
Conservatory of Music and then completing a Master of Music and
Doctor of Musical Arts degrees in composition from Juilliard. Ruo now teaches composition at the
Mannes College of Music in New York and is a sought-after composer and conductor.
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FENG YANG
Objectives
Students will:
• Recognize and sing the melody to Flower Drum Song.
• Compare and contrast traditional Chinese instruments with instruments in the European
orchestra tradition.
• Infer how immigrating from China to the United States may have influenced Huang Rou’s
compositional choices.
Standards
Missouri Social Studies Learning Standards
• 5.RI.6.A - Describe the cultural impact of migration on the immigrants and the United States c. 1800-2000.
• 5.RI.6.D - Analyze the preservation of cultural life, celebrations, traditions, and commemorations over time.
Missouri Music Learning Standards
• AP.1.B
• HC.1.C
Materials
• YouTube
• Recording of Huang Rou’s Flower Drum Song
• Non-pitched percussion instruments
• Music for Flower Drum Song, page 20
Procedures
1) Introduce students to music from Chinese culture. One option is to watch a video from the 12
Girls Band. They have several videos on YouTube that are very accessible to younger audiences.
2) Discuss the similarities and differences that students notice between this ensemble and our
traditional American orchestra or rock band.
3) Explore the different Chinese instruments as a class. Discuss how they are similar and different
from the instruments in the American orchestra. The following list of Chinese instruments
includes only the instruments featured in the suggested video.
a. Erhu
b. Dizi
c. Pipa
d. Xiao
e. Guzheng
4) Share with students the information provided on page 20 about Chinese immigration to America
and the history of Flower Drum Song.
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5) Teach students to sing Flower Drum Song, page 23. The suggested SoundCloud recording plays
each verse twice, first in Chinese and then in English. This recording is in D pentatonic. Go a step
further:
a. Add in non-pitched percussion parts
b. Create an arrangement for Orff percussion
c. Add traditional folk dancing. If you have scarves, ribbons, or rhythm sticks available,
they can be used as manipulatives while dancing. Here is a great example of folk dance
to Flower Drum Song.
6) After students are familiar with the Chinese folk song, introduce students to composer Huang
Ruo. Information on Ruo can be found on page 20.
7) Listen to Huang Ruo’s arrangement of Flower Drum Song for orchestra. After listening, discuss:
a. In what ways do we see influences from Ruo’s Chinese culture in his composition?
b. Why would Ruo want to preserve this traditional piece of Chinese folk music through
the European orchestra tradition?
c. What do you think Ruo was trying to convey in this piece?
Assessment
•

Teacher observation of student participation in performance and discussion.
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Left hand a drum, right hand a gong;
Holding a drum and gong, come sing a song.
No other song do I know how to sing;
This one and only song, “Feng Yeng” its name.
“Feng Yang” ge lai, yi hu ya hu he!

Non-pitched percussion accompaniment parts for the Chorus.
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SEVDALINKA
Today, there are more Bosnians per capita in St. Louis than anywhere else outside of Bosnia!
Bosnia and Herzegovina is a country in Southeastern Europe in the Balkan Peninsula. In the mid-1990s,
the former Yugoslavia was torn apart by war. Many of the Bosnians were forced to flee. The Bosnian
refugees who came to the United States brought with them their culture and traditions, including
Sevdah music.

Sevdalinka or Sevdah is a genre of traditional folk music unique to
Bosnia and Herzegovina. The songs are most often emotional and
melancholy, and they describe sad subjects such as love and loss or death
and heartbreak. Traditionally these songs were performed with a Turkish
stringed instrument called a saz. Sevdah music can be characterized by its
use of minor second intervals and minor modes.

Watch this short video to learn more about the tradition of Sevdah music
in Bosnia.
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A saz is an instrument with
4 strings that originated in
Turkey.

DANZÓN NO. 2
Today in St. Louis the Latin American population is one of the largest ethnic groups. People from Latin

America come from countries in the Caribbean, South America, and Central America. About one in
five immigrants in the St. Louis Metropolitan Area are Latin American!
Danzón is a music and dance style
that originated in Cuba, a part of the
Caribbean, in the 1850s. At one time the
danzón was the island’s official dance.
Danzón is a marriage between the
rhythmic music and dance traditions of
Africa and the melodic phrasing and
instruments characteristic of the
European tradition. The danzón filled a
similar function in Cuba as the waltz does
in the United States. The danzón is essentially a slow partner dance. The music, in 2/4 or 4/4 time, is
organized around a clave rhythm and most often in rondo (ABACA) form. Cuban musician Miguel Faílde
Perez is credited as the composer of the first danzón. Although the danzón’s popularity has faded in
Cuba, since the 1990s it has gained much popularity in Mexico. Watch a traditional Cuban danzón.
Mexican composer Arturo Márquez was born in Alamos,
Sonora. Márquez’s family immigrated to La Puente, California, a
suburb of Los Angeles, when Márquez was about twelve years
old. Growing up, Márquez was around a lot of traditional folk
music from Mexico. His father was a mariachi and his Grandfather
a folk musician in northern Mexico. In school, Márquez played the
trombone in his school band, and he started composing when he
was 16. He attended college in Mexico but also studied in Paris
and in the United States. Currently, Márquez lives in Mexico City
and works at the National University of Mexico.

Danzón No. 2 is one of the most popular and frequently performed Mexican contemporary classical
orchestral pieces. Inspiration for the piece came from Márquez’s travels to the town of Malinalco in
Mexico in 1993. It pays homage to the traditional sounds of the Cuban danzón, but with Márquez’s
unique style and influences. Danzón No. 2, commissioned by the National Autonomous University of
Mexico in 1994, is a musical example of the merging of cultures to create a beautiful work of art!
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DANZÓN NO. 2
Objectives
Students will:
• Identify and perform a son clave pattern.
• Recognize the impact immigration from Latin America had on and continues to have on popular
music in the United States.
Standards
Missouri Social Studies Learning Standards
• 5.RI.6.A – Describe the cultural impact of migration on the immigrants and the United States c. 1800-2000.
Missouri Music Learning Standards
• AP.1.B – Develop and apply the knowledge and skills to listen to, analyze, and describe music and musical
performance.

•

HC.1.B – Develop and apply the knowledge and skills to understand works of art in time and place – Stylistic
Practices

Materials
• Recording of Danzón No. 2
• Recordings of pop songs utilizing son clave
• At least one pair of clave (other non-pitched percussion instruments are optional)
Procedures
1) Ask students, “What is clave?” Clave is a non-pitched percussion instrument, but we also use the
term to describe a specific rhythmic pattern. Show students a son clave rhythm in both 2-3 and
3-2. Demonstrate for students and clap together.

2) Students should know that clave originated in Africa. This tradition was brought from Africa to
Cuba and eventually to the United States. Today we can even hear the influence of clave
rhythms in popular music here in the United States.
3) Listen to a few different selections of music that incorporate the clave pattern. Have students
clap or play the pattern on non-pitched percussion instrument along with the music. Some
examples include:
a. Susie Hansen, La Salsa Nunca Se Acaba
b. Bo Diddley, Hey, Bo Diddley
c. Buena Vista Social Club, Compositor Confundido
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d. Aaron Carter, I Want Candy
e. Lady Gaga, The Cure
4) Once students have internalized the pattern, introduce composer Arturo Márquez and his
composition Danzón No. 2. More information is available on page 25. Have students listen for
the son clave in Danzón No. 2. Ask students to stand when they hear the pattern or clap along.
5) For more advanced students, take an in-depth look at clave rhythms with this fun video.
Extension
•

Looking for a more in-depth listening experience? Try listening for tempo changes, dynamic
changes, and melodic themes. Have students draw or diagram the changes they hear.

Assessment
•

Teacher observation of student’s understanding and recognition when performing and
identifying son clave.
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FOR PARENTS: SLSO FAMILY CONCERTS
On Sunday afternoons at Powell Hall, our 3-concert Family Series offers a mix of fun thematic orchestral
music to engage and entertain children ages 5-12 and their families. Each concert is 45 minutes in length
showcasing a one-of-a-kind live musical experience to share and create magical memories together. Be
sure to visit the Instrument Playground in the Wightman Grand Foyer prior to each concert, where
children can learn about and play the different orchestral instruments.
Tickets start at just $8! Visit slso.org/family or call 314-534-1700 for more information.

Carnival of the Animals
March 24
3:00pm
Saint-Saëns’ enchanting Carnival of the Animals is a beloved all-time
favorite for introducing children to classical music. Each of the movements
represent a different member of the animal kingdom that will have the
whole family giggling. You’ll want to swim like a swan, hop like a kangaroo
and strut like a lion after experiencing this wild menagerie of music!
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